
DOCUMENT HESUME

ED 207 985 SP 018 979
0

AUTHOR Minaya-Rowe, Liliana.
TITLE On Designing and Iipliementing Bilingual-Bicultual

Teacher Education Programs. First Yeaf Report:
.. 1980-1981.
INSTITUTION Connecticut Univ., Storrs. School of Education.
PUB DATE Sep 81 1.:

NOTE 42p.; An earlier, version of this report was presented
at the Annual International Bilingual Conference of
the National Association for Bilingual Education
(10th, Boston, MA, June, 1981).

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

MF01/PCO2 Plus Postage.
*Bilingual Education; Bilingual Teachers; *Competency
Based.Teacher-Education;_Degree Requirements;
Graduate Study; Higher Education; Interdisciplinary
Approach; *Multicultural 'Education; *Teacher
Education; *Teacher Education Curriculum
University of Connecticut

ABSTRACT'
The Area of Emphasis in bilingual-5icultural ,

education atthe University of Connecticut (Storrs) began in
September 1981,, offering masters', sixth year, and doctoral degree
programs. 'Its goals are to address the needs of limited- and
non-English, speaking students in bilingual classrooms by preparing

'teachers, teaher,trainers, curriculum spegialists, researchers,
. evaluators, and administrators to serve in the development and
implementation of bilingual programs. Prerequisites for tae program
include bilingual proficiency in English and any other minority
language spolfen in Connecticut, and experience teaching or providing
services to 'programs with bilingual or bicultural clientele. The
programs are composed of the following units: (1) a core section of
eight 'courses in bilingual-bicultural education; (2) socio-culOural
foundations of education; (3) training in language and linguistics;
(4) research methodology, field experiences, and dissertation for
doctoral candidates; and (5) two chosen areas of specialization as
minors. Competencylcategories.were developed, including emphasis on

,,. pedagogy, teacher preparation and. supervisory skills, linguistic
ability, cultural knowledge, parent and community involvement,
evaluation alid4esting, and research. Among the ongoing and future
projects of4the department are a recruitment and dissemination plan
research on hierarchies of needs in bilingual education, ana
establishment of an annual conference at the University. (FG)

***********************************************************************
Reproductions supplied by EDRS are the best that can be made

* from-the' origiaal.document. *

***********************************************************************



a,

THE UNIVERSITY QF CONNECTICUT

SCHOOL OF EDUCATION, .

DEPARTMENT OF EDUCATIONAL STUDIES AND INSTRUCTIONALMEDIA

ON DESIGNING AND IMPLEMENTING BILINGUAL-

BICULTURAL TEACHER EDUCATION PROGRAMS

FIRST YEAR REPORT; 1980-1981

by

Liliana Minaya-Rowe, Ph.D.

U.S. DEPARTMENT OF EDUCATION
NATIONAL INSTITUTE OF EOUCATION

EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)

'verrs document has been reproduced as
received from the person or organization
originating it

Minor changes have been made to improve
reproduction quality

Points of view or opinions stated in this doeu-
Ment do not necessarily represent official NIE
posmon or policy

"PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

itiatIgh4 RiA/a/l44.41E

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

s.

J

An earlier version of this report was presented at the Tenth Annual
International Bilingual Conference of the National Association for
Bilingual Education in Boston, June, 1981.

2

ti



a
Li

; 4 ;

CONTENTS

t

Acknowledgments ii PY

Introductory

Institutionalization andaUd Permanency of
Area of Emphasis

Graduate St'udy

Statements of -Needs

Graduate Study in Bilingual-Bicultural Education

Bilingual-Bicultural Education

SOcio-Cultural Foundations of-tducation
<I_

.

Language and Linguistics

. Research Methodology

Field Aperiences

4
Area(s).of Specialization

I
Dissertation

Competencies !It

Ongoing and Future Activities

Internal and External Advisory Committees

Recruitment and Dissemination Plan

Research Reconnaissance

AnnUal Conference

Office of Bilingual-Bicultural Education:

References

4,7

3

.-gy

s . . .

i,:::-.-

,./

.,-

i;',,,e-
',

j ,;-:-.1.

144 s

/,

:

.

.

4

11

11

13'

13

14

14

'16

6

ti

. 20

27

27

27

27

28

28,

29

/



p

ACKNOWLEDGMENTS

like to express appreciation to Dr. Mark R. Shibles,

Dean of thelSchool bf Education, Associate Dean, Dr. David G. Carter.)
0

and Assistant to the Dean, Dr. Rosa Quezada foritheir-leaderShip and

professional guidance in the design and development of a graduate program

of specialization inbilinaual-bicultural education at the University of

Connecticut. My thanks also to Dr. Suleiman D. Zalatimo, Head of the

Educational Studies and Instructional Media Department for his support

throughout this first year of the bilingual education 'project.

My heartfelt appreciation to the members of the University of

Connecticut? Steering Committee for Bilingual-Bicultural Education

01 (Internal) and the State- ide Task Force for Bilingual- Bicultural Educa-

tion (External) for ir recommendations and advise at our meetings

throughout the( -ar:

Steering Committec Members

(Internal)

Re,pa Quezada David Michaels
Linguistic&DepartmentDean's, Office

. A.J. Pappanikou ,, . Jacqueline Sachs o

Department of Educational Psychology Communication SCiences Department

...t

Nila Marrone 4

.
, Department of Curriculum and Instruction Department of Romance

and Classical Languages

William-Page

Kaye Brock
Department of Higher, Technical'and

Adult Education

Yi

4



Task Force Members

(External)
E.

Maria L. Amaro
State Department of Education

Anna M. Consoli
Hartford Public Schools

Nguyen Thi Vinh
Catholic ServiceS, Hartford

Cesar D. Cruz
'State Department of Education

Francisco A. Scarano
University of Connecticut

Rosa Quezada
University of Connecticut

My appreciation to Maureen Haynes and LuisPereyra for their
assistance in typing and revising the drafts of this document-

iii

Liliana Minaya -Rowe

Storrs, September 1981

O

. v I

p

II



00

0. Introductory

This communication reports on deyelop,ments for the des4gn and imple-

mentation of the Area of Emphasis in Bilingual-Bicultural Education at the

'University of Connecticut j.n relation to one'of the institution's program

goals which is the preparation of teacher trainers and teachers in bilingual

programs. Provisions are being made for: (Winstitutio alization of,the

area of emphasis as an ongoing and permanent part of the hool of Education;

(2) graduate work towards a Master's and Doctoral Degrees and the Sixth-Year

Diploma in Education; and (3) field-, interdisciplinary-, and comp ency-

based qualifications. Its lamentation is based on: (1) bilingual teachers

needs profiles for training purposes; and (2) particip'ationvof two advi6ory

resource committees, the internal Steering Committee and the external State-
.

Widt Task Force.

I. Institutionalization and Permanency of Area of Emphasis

The Area of Emphasis in Bilingual-Bicultural Education was officially

accepted as a permanent and ongoing part of the Educational Studies Program'

within the Department 9f Educational Studies dnd Instructional Media at the

4

School of Education in September of 1981. At,this time, the bean of the

School of Education made it an official part of the School's offerings. In

Order to coordinate the various bilingual education efforts within the School

of Education, a PrOject. Director was appointed. .The following chart illustrates

the administrative organization of the Area of Emphasis.

-4
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CHART I ,

0

AREA OF EMPHASIS IN BILINGUAL-hICULTURAL EDUCATION_

Steering Committee for
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(Internal)
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Office of the''Dean

DEPARTMENT OF EDUCATIONAL STUDIES

AND INSTRUCTIONAL MEDIA

Educational_Studies Program

1/
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ProSect Director
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M.A. in Education with

Emphasis in Bilingual-
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BicultUral Education

s

Statewide Task Force for

Bilingual-Bicultural Echication
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(External)
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II. Graduate Study

The Area of Emphasis in Bilingual-Bicultural Education has made .

provisions for graduate work towards the Master's and Sixth-Year Profes-

sional Diploma in Education and towards the Doctoral Degree in Educational

Studies. Its goals are: (1) the professional development of teachers,

teacher- trainers, curriculum specialists, researchers, evaluators and

administrators to serve in the development and implementation of bilin-

gual programs; (2) to address the, needs of limited- and non-English-

speaking students in bilingual classrooms; and (3) to compete for jobs ,

on the local, state and national levels.

Students admitted to graduate study with emphasis,in bilingual-

bicultural education must meet admissions requirements determined by the

Graduate School at the University of Connecticut. In'addition, the School

of / ducation and the Department of Educational Studies and Instructional

Media require for the Bilingual-fBicultural Area of Emphasis: (1) bilingual

proficiency in English and any other minority language spoken in the state:

Spanish, Portuguese, Polish, Italian, Greek, Korean, Vietnamese,. Cambodian,

Laotian (Hmong), Russian, and Albanian; and (2) experience teaching or

providing services to programs wherein clientele have been of bilingual-

bicultural origin. Thus, a prerequisite fob` graduate study is a practical

background in bilingual education in order to develop skills that integrate

'both theoretical and methodological issues of instruction, curriculum devel-

opment, language assessment, research and evaluation related to a specific

focus in bilingual education.

Graduate students are enrolled in the School of Education, and are affil-

iated with the Department of Educational Studies and Instructional Media (ESIM)

and thNiducational Studies Program. Consequently,'students in the Bilingual-
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Bicultural Area of Emphasis must meet School requirements, as well as

specific course requirements of theESrM Department.

Graduate programs of study are structured to allow for the following:

(1) core courses in bilingual-bicultural education and socio-cultural

foundations of education;

.
(2) courses in other departmental areas within the School, such as .

Curriculum and Instruction, Educational Administration, Educational

Psychology, and Higher, Technical and Adult Education; and

(3) Bourses in departmeal areas outside the "School, such as Linguistics,

Romance and-Classical Languages, Sociology, Anthropology, Communication

Sciences and History.

General Master of Arts graduate requirements comprise a minimum of

eight course units 1 unit = 3 hours, a totalof 24 credit hours). Sixth-

Year graduate requirementg comprise a minimum of ten course units or 30

credit hours. Doctoral student§ 'require twelve course units or 36 credit

hours beyond the Master's degree and eight course -units or 24 credit hours

beyond the Sixth-Year Professional Diploma, which must include a research

_ _

to-di Te-c-iiii.f.e-m-erft---of-th-ree-epurse-units,_
to_tal hours, to

provide the student with research skills needed to complete the disser-

tation. Ph.D. students must also complete an internship or professional

.-
work-expercience requirement which is a supervi

one-half time for one semester.

position of at least

III. Statement of Needs

National research and fecreral legislation have supported expanded-

bilingual programs and have identified specific handicaps resulting from

the way communities' and schools deal with limited- and non-English-speaking

.populations. The 1976 U.S. Commissioner's Report on the Condition of Biylingual

p
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Education in the nation points to over 15.million people with non- or

limited-English-speaking abilities (LESA/NESA): _Thile document concludes

that: (1) the boundaries of the target population -i.e., those of NESA

and LESA students of preschool, elements and secondary age- range

between a broad figure of 8 million to narrow figure o? 3:6 million;

and (2) Spanish is the overwhelming langu e within all these ages.

The National Center for Education Statistics 1981 report on Children's

English and Services
C.

concludes that "children with language minority ,
backgrounds who usually sPtak their native languages are likely to be two

or more grades below grade levels expected for their ages".

Although bilingual programs have attempted to meet the needs of LESA

and NESA children, it has become evident that one factor contributing to

lack of-success is the lack of credentialed teachers to effectively teach

in the Title VII classrooms (Ayala 1971, Forcellina 1975, among,others).
4

'The 1976 Survey of Income and, Education by the U.S. Bureau of Census reports

that many teachers are being assigned to classes with language minority
A

children on the basis of their own language skills alolle and without having

appropriate professidhal backgrounds. This information relates to cXassroom

aides who play a dominant role in the bilingual classroom due to the shortage

of adequately trained personnel. Sometimes aides are not sufficiently trained

p and offer less stature in terms of reinforcement to the child, thus contri-
..e'

.

"buting to the child't image of his native language as a negative factor.,
.. .

In addition, aides,olten'areUnable to read and write in English ad equately,

thereby reducing their.efficiency.within the total classroom environment. Yet
.

these samesame aides provideea rich source of talent and resodrce in terms of lan-
.

guage and culture heritage,.if they can be afforded the opportunities for

appropriate .training.-

4
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The situation in Connecticut parallels that at the national level.

Figures released by the Connecticut State Department of Education (1979)

show that: (1) the number of in-school Hispanic Youth has increased from

28 to 31 thousand; and (2) Hispanics represent 33 percent of the minority

population in ti-re State's public schools and 7 percent of the total school

population* the large majority being Puerto Rican. This rapid growth,in

the nu be of Hispanic pupils in Connecticut has not resulted in concon-

mitarit increases of Hispanic staff. In fact only 535 of'the 41 thousand

staff memberg employed in. Connecticut public schools in the Fall of 1979

were identified as Hispanic (State Department of Education, 1979). This

means that whereas almost 7 percent of the student population is Hispanic,

only 1.2 percent of the staff share the same heritage.

While Connecticut bilingual programs address the needs of seven language.

groups (Spanish, Portuguese, Italian, Greek, Vietnamve; Cambodian,.Laotian

(4mong), Kor,n, Russian), 12 thousand, (or 90 pertent) of the students so

served are Hispadic (State Department of Education, 1979),. Of these, II

thousand have been identified as LESA students. Only 419 teachers currently

teach in bilingual programs. This figure includes trained and untrained

teachers in bilingual education and teachers of English as a second language:

Since the needs of-enough biligigual educators have not been adequately addres-
,

sed, the educational needs of a vast evergrowing number of Hispanic youth"are

also insufficently met.
or

'A Needs. Assessment Survey conducted (in New England) by Parker-from the

Boston University Bilingual Resource and Training Center has beed. particularly

useful to the University of Connecticut as it provided us with sufficient evid-
.

ence to begin 'developing graduate study in bilingual-bicultural education to

satisfy the needs of skilled and specialized teachers of the state's bilingual

programs. Parker and his so-workers surveyed seven State Education AgenCies

12
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y(SEA) and 54 Local Education Agency (LEA) program.iin six New England States and

Upper New York areas and sought,to detyrmine.what teacher-training and

technical assistance services were needed by Title VII Bilingual Education

Programs. ,Involved in the study were a total of 649 individuals represent-'

ing 22 language groups: 372 teadhers.and 77 non-teachers. In P5nnecticut,

there were 14 LEA's involved: 173 teachers and 30 non-teachers. The lan-

guage groups surveyed in the state included: Spanish, Portuguese, Italian,

'Greek, Vietnamese, Polish, Cambodian, Laotian (Hmong), Korean, Russian and

Albanian. The following two charts summarize nine teacher training needs and

48 in-service teacher training activities adapted from the Survey;

Chart II

SUMMARY OF 'NEEDS

1. Program development and implementations
.2. Methodologies and techniques, instructieonal apprdaches for

native and English languages, notably in the communication
skills

3. Identification and implementation of assessment instruments
4. Effective classroom'management
5. Identification of entrance and exit criteria
6. Methodologies and apprdaches for specific linguistic group

needs
7, Materials evaluation and development
8. Designing and Papletenting ESL services -that.are consistent

with accepte bilingual approaches
9. Training para rofessional staff

13



CHART III

TRAINING ACTIVITIES'

1. Desetning Instructional Materials/Activities for Native Languageland ESL Teaing
Needs.

2. Individualized Instruction: Instructional and Classroom Management, Program Design
3. Native Language Proficiency and Dominance Assessment
4. Practical Issuisf. Cutriculum Implenientation

5. Instructional Management of the Bilingual Classroom
6. Methods and Materials for ESL Education
7. Methods and Materials for Bilingual Education
8. Vocational' Education: Design and Implementation
9. Writing Objectives for Content Area and Language Curriculum Development

10. Reading Instruction in Native and Second Language
11. 'Practical Issues in Bilingual Cur.riculum Implementation
12. Dealing with. Teacher Stress Problems in a Bilingual Program
13. ESL.Proficienty Assessment and Diagnosis

.Special Need'si

15. Parental Involvement in Bilingual Programs
16. Assessing Special Needs of the Bilingual Student
17. Community Planning and Coordination
18. Diagnostic Procedures for Native liadguage Reading/IRI's
19. Early Childhood Education (Determining Factors in Bilingual Education)
2U. Introduction to Bilingual Education for Administrators
21. Native Oral Language Development Methodologies Strategies
22."a. Bilingual' Education: Indepth Analysis

b. Assessing Content Area Mastery in the Bilingual Classroom/Program

23. Career Education in the Bilingual Program
24. Designing Instructional Materials and Activities for Advanced / "Mainstreamed" LEP

Students (ESL Through Content Areas)

25. Minority Group Counseling
Creative Dramatics for the Bilingual Child (Spanish and French)

27. Media in the Bilingual Curriculum ,

28. Culture for Bilingual Curriculum Development

29. Designing and Implementing Bilingual and ESL Programs

30. Bilingual Curriculum Development for Secondary Level

14-
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TRAINING ACTIVITIES ./
.

C

3L., Values Clarification in the Bilingual Setting
32. 'Issues in Bilingual Education: Introductory Overview

33. Stafitardized and Criterion - Referenced Tests in the Bilingual Program

34. ESL Curriculum DevelopMent (K-42)
Assessing Staff Development Needs

36. ESL Curriculum Development for Secondary Level,

37. Review, Evaluate and Re-design Present Curricula

38. Theoretical Aspects of Curriculum Development

39. Native Language Acquisition (in languages listed)

40.a. Linguistic Analysis and Comparison as they relate to. Language and Language Art
tnstruction.and Second Language (ESL) Acquisition

b. Cognitive Learning Styles -

41. Public Relations Techniques for BilingUal Teachers /Programs

42. ESL,Curriculum Evaluation and Revision (K-12)
43. Federal Legislation and Mandates for Bilingual Education

44. Developing Parallel Curticula for Advanced LEP Students

45. Student Selection and Placement
46. Funding Sources for Implemeneation of Bilingual Education Programs

47. Designing and Implementing Bilingual Programs at Secondary Level

4'8. Pe, gram Evaluation: Design and Implementation

16
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Although Title VII was desi o alleviate the failure producing

situation of LESA, NESA and bilingual students, a major problem still

facing schoo districts is the lack of credentialed teachers to teach in

existing bilingual programs. ,Brisk (1978) deals with the fact that there

exists a drastic discrepancy betweeri the needs of the students and quail.-

fied and competent personnel to fulfill those needs. She states that

'with an average production of 20 teachers in the 101 training programs,

it will take approximately 35 years to meet present needs." This need

has algo been tacitly admitted by the many school districts whO are apply-

10

ing for Federal and State monies to implement bilingual educ -tion programs.

Presently, Institutes of Higher Education which are teacher-training

. institutions are still in the process of developing comprehensive bilin-

gual programs to satisfy the need for highly- skilled and specialized

teachers. n 1 4, Congress. airessed this need with Public Law 93-380

which authorized the expansion of the scope of the Bilingual Education Act

(BEA) to permii'the allocation of funds for fellowship programs for bilin-

gual teacher trainers. Section 723 (a) of the BEA authorized the Commission

of Education "to award fellowships for preparing individuals to train teachers

of programs of"bilingual education".

A,urveY commissioned by the Office of Bilingual Education and Minority

Languages Affairs (OBFMLA) throllug4 the University of Illinois (Coballes-

Vega et al. 1979) revealed that 778 fellows had been funded through 47

p/1institutional rograms. The survey reported that a total of 2,000 more

bilingual teacher trainers were needed nation-widein the next three years.

These figures supported (BMA's 1978 report to Congress that an estimated

10,000 bilingual teacher trainers would be needed in the UnitedStaies

during thenext five years: This estimate was based on the'number of LESA

.:.

18



Children in 1978, approximately 3.6 million of the number of classroom

teachers needed to instruct them, approximately 100,000.

11

IV. Graduate/Study in BilingualBicultural Education N

In developing graduate study in bilingual-bicultural education,'a

variety of factors were considered. They included: (1), surveys and_reaPets

which yielded figures in support of a graduate program of specialization to
.

meet immediate and urgent needs,.as presented in Section III; (2) accessible

literature on other models of graduate study in bilingual-bicultural education

as reported by -Institutes of Higher Education within.the nation and abroad;

(3).interdisciplinary interests of students;. (4) gradate school requirements,

as stated in Section II; (5) specific competencies necessary for the develp-

ment of graduat'e courses; (6) field experiences or practical settings to

reinforce the student's theoretical training; (7) areas of additional study

or fields of specialization to allow the student to develop expertise in bilin-

gual- b'icultur'al and (8) research methodology to complement the
4.

student's, chosen area(s) of expertise. These factors led us to deign component

units for each three programs Of study at the master's, sixth-year knd doctoral

levels. They are:

1. Bilingual-Bicultural Educatipn. It is the core section. The eig t new

courses developed for this component reflect a range of issues on bilingual=

bicultural education, bilingualism and biculturalism, curriculum design and'.

development, and methodology. This component centers on: legal, state and

federal Mandates for bilingual-bicultural education programs; bilingual-

bicultural education program characteristics and variations, assessment and

evaluation; the use of the mother tongue as medium of instruction; and

the need_for educational programs which stress the developmen

4r--

ance of bilingual-bicultural capability. Chart IV presents a cription

of eight new courses developed forithis area of emphasis component.,)

nd maittten-



CHART IV

COURSES FOIE GRADUATE STUDY IN BILINGUA -BICULTURAL EDUCATION

12

Number and Title Descriptions

. \
\

.

1. ESIM* i94: Designs for Bilingual-
Bicultural Educaelbn.

b

2. ESIM 3105: Resources in Bilingual-
Bicultural Education

.

\-/.

3. ESIM 312: Bilingualism and
Language Acquisition

4. ESIM 313: Bilingual Education
and Biliteracy .

,\

5. ESIM 409: Research in Bilingual

Education,
,

.

6. ESIM 412: Bilingual - Bicultural

Program Development

.

7, ESIM 413: Asent of Bilin- ,

_

gualism

,
.

8. ESIM 414:s Advanced Issues in
Bilingual-Bicultural Education

. ,

.

%.,,

A study of political and legal aspects of
bilingual7bicultural education; language \
descriptions and assessment, program design,
and management organization activities.

Current approaches, methods and techniques
for teaching language arts and content areas.
Their application and relevance in state and
local bilingual programs.

Developmental sequences and theories of lan-
guage acquisition, first and second language
acquisition, second language methotAlogy and
persuctives for teachers in the bilingual
class oom.'

Ali I
Current methods, strategies and techniques
of reading in the mother tongue (L1); trans-

fer of reading skills into English (L2); and,

evaluation and adaptation of Ll and L2 reading

materials. \
.

SoCiolinguistic and ethnolinguistic analysis
oflanguages as spoken in the bilingual class-
room, use of child and teacher discourse for a^

more effective interaction.

Research on current bilingual education pro-
grams implementation problems and design of

a model which considers bilingual-bicultural
curriculum and resources, students, teachers,
parental and community involvement, evalua-
tion and research.

Degrees of bilingualism, language dominance and
'sssme

proficiency testing; measurement of achieve-
ment, self-concept, cultural awareness, atti-
tudes and learning styles of limited English
speaking students in bilingual programs.

Evaluation of bilingual-bicultural education
programs; federal and state legislation and

regulations; .development of an evaluation
design and utilization of evaluation results
...

in bilingual education programs.
<

,
.

*ESIM stands for Educational Studies and Instructional Media-

\

20
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cio-Cultural Foundations of Education. Thig component provides the

student with exposurerto theoretical foundations of education in a

variety of cultural and-intercultural settings. Courses in this com-

ponent offer the student a basic understanding of the
/
social influenced

on educational processes, especially as they relate to the Nature of

educational change, planning and cross - cultural Characteristics of

schooling.

3. Language and Linguistics. This thi-&1 component provides the student with

4

, 1

exposure to theoretical understandings of the nature of langudge'from the

perspectives of psychology, anthropology, and linguistics, as well as a

familiarity with the applications of ethnolinguistic research to bilingual

instruction and language

,in th nature of languag

sessment. Furthermote, it provides training

the structure, negional and social variations

inlanguage,and stresses impl tions for the development of language pol:

icies, planning and bilingual-b curtt4a1 education programs.

Each graduate student's prggram is planned with his/her ad'Lsory committee,

according to the student's professional interests andtcademic training. All

.6.1

three programs of study (M.A., Sixth-Year and Ph.D.) reflect;the three compon-

ent units just mentioned above in terms of theoretical and practical needs in

biAngual,bicultural education, socio-cultural-foundatiotib of education and

language and linguistics. Students from all three programs 4 alSo encouraged

to develop expertise in an area or areas of bilingual - bicultural. education,

bilingualism and biculturalism. Doctoral students must obtain both quantitative

and qualitative research skills through specific coursework and freld experiences.

They must also select a research methodology focus to complement_ their chosen

A

area or areas of expertise.

21
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4. Research MethodOlogy. This component offers' specific coursework to

doctoral students for the developtentof research skills in planning,

locating resources, implementing a researya project, interpreting,
s

analyzing and discussing data, report both quantitative and qualitative

research findings and constructing a di4Sertation.

5. Field Experiences. This fifth component offers the doctoral candidate

401
practical settings which complement

choice of field experiences depends

his/her theoretical training. The

upon the student previous exper-
, 0

iences and needs, as well as the chosen area of'specialization in bilin-

gual-bicultural education, bilingualism agdbiculturalism.- Field exper-

iences offer the student practical settings for observation, research,
aq

411teather training, evaluation and asaess° men

Field experiences tend to fall into three Eatqgories: (1) those

related to bilingual education programs at local Education Age6cies

(LEA>a); (2) direct teacher training at .an,'Institute of Higher Education

(IHE); and (3) pladement with other organizations or agencies in support

of bilingual-bicultural education. They arelbade pos§ible by the cooper-../

.5.

ative relationships developed with LEA's, organizations and-individuals

directly or indirectly involved in bilingual education. Chart V presents

.
typical activities of fieldeexperiences.

'22



CHART V FIELD EXPERIENCES FOR DOCTORAL STUDENTSt
IN EDUCATIONAL STUDIES'WITH EMPHASIS

IN 4\ItINGUAL-BICULTVRAL EDUCATION' -

)-1

+ei
The student will participate

at an LEA:

student will participate
at an IHE:

The student will participate
at an agency:

1. Planning and developing a bilingual program.

2. Designing and developing appropriate curriculum

o
structures and materials for a specific bilin-
gual setting.

3. Developing or adapting entry and exit criteria
for measuring educational performance of limited-
English speakers.

4. Evaluating the effectiveness of bilingual-bicul-

tural instruction.

5. Assessing critical aspects of a bilingual- bicul-

tural program: curriculum, materials, personnel,

etc.
4'

. Evaluating the implemehtation of a bilingual-
bimatural program or program component with
emphasis on its effectqn teacher behavior.

7. Conducting field tests of published materials.

8. Evaluating biAngual-bicultural materials and
making recommendations to teachers.

9. Evaluating instructional materials:designed by
commercial publishers and making recommendations
for local, regional or state utilization of these

materials.

10.'Adapting 'and field testing materials for use in

bilingual-bicultural classrooms.

11. Assisting a principal, project coordinator.or
administrator with specific issdes on bilingual-

- bicultural education.
In

12. Developing and conducting workshops on needs of
gpecifiC bilingual-bicultural program.

23

13.

14.

15.

16.

17.

18.

19.

20.

21.

Teaching b ilingual- bicultural

courses through ihe'Univetsity's
undergraduate program.

Asish.ng a professor in an',under-

graduate bilingual-bicultural
course.

SupervLsing student-teachers in
a bilingual-bicultural classroom.

Working.as an acadern1c counselor

and advisor with undergraduate
bilingual education majors.

Developing and conducting in-
service educatipn classes for
teachers of bilingual-bicultural
education activities.

Assisting a professor on in-'
service bilingual education
activities at an area school

district.

Teaching bilingual - bicultural

courses at a nearby college.

Assisting the Title VII Project
Director in proposal development.

Assisting the Title VI.; Project
Director conducting research in
a specific area of'bilingual
'education.'

22. Serving as an intern with
the State Department of
Education Bilingual' Unit.

23.'Serving as an intern with
the Connecticut Association
for Bilingual-Bicultural

Education.

24. Serving as an intern wiar-
the Materials Development
Center of the Region.

25. Serving as an intern with
the Univers .lty of 'Connec-.

ticut recruiting 4tudents

C into the bilingual under-
graduate program.

26. Serving as an intern with
the University of Connec-
ticut survey research needs,
on bilingualism, bicultur-
alism and bilingual educa-
tion.

27. Serving as an intern with

a community organization
for minority populations.
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6. Area(s) of Specialization. This sixth component relates to the selec-

tion of two minors or areas of specialization required for doctoral

students and recommended loroesixth-yearand matters in which they

develop expertise in t

-Ibiculturalism. With approval by the advisory .committee, the student

fields of bilingual education, bilingualism or,

chooses two other areas of specialization based on his/her profes-
.

sional interests and acaddmic training. These areas may complement-

departmental affiliation, but often necessitate the coordination of

courses and faculty from a variety of interdisciplinary areas.. The

--N\
chosen minors may require coursework that often overlaps with those

courses offered in Components 1, 2 .or 3. The number of credits for

each minor is the,minimum required for iraduate students in the area)

in order to meet bilingual education -(kill competency at the doctoral

level. The minor areas of study include:

Educational Administration
Elementary Education
Evaluation and Measurement
Guidance, Counseling and

Personnel
Professional Higher Education

Administration

Adult Education
Secondary Education
Supervision and Curriculum

Development , .

Technical and Industrial
Special Education

7. Dissertation.' This seventh component is intended to develop the student's

capacity'for independent research. Such research requires careful plan-

ning, attentionto a variety of contextual factors find identification of

4
appropriate population and sites. Students are expected to make a valuable

contribution to the growing body of knowledge in the areas of language dev-

elopment, bilingual curriculum and design, assessment and evaluation,

bilingual program development, biliteracy, motivational and cognitive

aspects of learning, classroom interaction, language planning and polities,

and educational policies concerning language minority populations in the

country.

itif/ 25
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Charts VI, VII and VIII-are examples of desirable interdisciplinary,

2

programs at the master's, sixth-year and doctoral levels.

11,

e&

.a

CHART VI

MASTER'S DEGREE IN EDUCATION WITH EMPHASIS

IN BILINGUAf=BICULTURAL EDUCATION

(Minimum Credit Hours: 24)

.

I. Bilingual-Bicultural Education (12 credits)

Required:

.ESIM 304 - Des
ESIM 305 - Re

Electives:

ESIM 313 -
ESIM 413 -

ESIM 312 -

. ESIM 409 -

for Bilingual-Bicultural Education
ourceain Bilingual-Bicultural Education

Bilingual-Education and Biliteracy
Assessment of Olingbalism '

OR_

Bilingualism .and L nguage Acquisition

17

01111P

Credits

Re4earch in Bilingu ducatibn
//

Socio-Cultural Foundations of Education (6 credits) //

SOCIOL 337 - Seminar on Society and the Individu
// ,

ANTHRO 340 - Seminar on Cross Cultural Perspectives

in Education

ESIM 402 Socio-Cultural Theories in Education

ESIM 407 Comparative Education and Society

III. Language and Linguistics (6"credits)
.4

LING 305 - Research Seminar,in,Laguage.and Psychblogy

LING 323 - The Acquisition of Syntax /

COMM 370 - Seminar in PsycholinguistiCs

ROM LANG 395 - Applied Linguistics Or Teachers of

. Romance Languages

3

6

6

IV. Additional work may be recommended in anther area of study (such

as Educational Administration, Ele;Ittary Education, Evaluation and

Meakrement, Guidance, Counseling Personnel, Professional Higher,

Education Administration, Secondary Education, Supervision andCurric-

ulum Development, Technical and Industrial, and Special Education) and '

in Research Methodology.

0

26
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Chart VII 18 /

SIXTH-YEAR PROFESSIONALDIPLOMA IN EDUCATION WITH EMPHASIS
IN BILINGUAL-BICULTURAL EDUCATION

0

(Minimum Credit Hours: 30) <

Preparation: A master's degree in education with emphasis in
bilingual-bicultural education or a related field;

I. Bilingual-Bicultural Education (12 credits)

Required:

ESIM 313 - *lingual Education and Biliteracy
ESIM 412 - alingual-Bicultural Program Development

Electives:,

ESIM 304 - Designs for Bilingual-Bicultural Education
ESIM 305 - Resources in Bilingual-Bicultural Education
ESIM 414 - Advanced Issues in Bilingual-Bicultural Education

OR

ESIM 312 - Bilingualism and Language Acquisilitn
ESIM 409 - Research in Bilingual Education
ESIM 413 - Assessment of Bilingualism

II. Socio-Cultural Foundations of-Education (6 credits)

SOCIOL 365
SOCIOL 366
ESIM 401
ESIM 402
ESIM 407 -

- Social Change
- Seminar in Social Stratification
- Urban Education
- Socio-Cultural Theories in Education

Comparative Education and Society
ESIM 449 - Socio-Cultural Case Studies in Education

III.Language and Linguistics (6 credits)

LING 323
LING 330

.LING 360
COMM 370
ROM LANG

LING 405

- The Acquisition of Syntax
- Language Contact
- Seminar in General Linguistics

- Seminar in PSycholinguistics
395 - Applied Linguistics for Teachers of

Romance Languages
- Theories of Language

IV. Electives are chosen by stgdelit and approval by the advisory
committee in other areas of study (such as Educational. Admin-
istration, Elementary Education, Evaluation and Measurement.
Guidance, Counseling and Personnel, Professional Higher Educational
Administration, Secondary Education, Supervision and Curriculum
Development,. Technical and Industrial, and 'Special Education)

and in Research Methodology.

27

Credits

3

3

3

3

6

6

6

O
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CHART VIII DOCTOR OF PHILOSOPHY IN EDUCATIONAL STUDIES WITH. EMPHASIS
r/ IN BILINGUAL-BICULTURAL EDUCATION

(Minimum Credit Hours: 36 beyond a master's degree,

24 beyond a sixth-year professional diploma)

I. Bilingual-Bicultural Education (9 credits)

Required:

ESIM 409 - Research in Bilingual Education,
ESIM 414 - Advanced-Issues in Bilingual-Bicultural Education

Electives:

. ESIM 412 - Bilingual-Bicultural Program Development
ESIM 413 - Assessment of Bilingualism

II. Socio-Cultural Foundations of Education (6 credits)

SOCIOL 337
SOCIOL 365
SOCIOL 366
ESIM 402 .

ESIM 40 7

ESIM 449

- Seminar on Society and the Individual
- Social Change
- Seminar in Social Stratification
- Socio-Cultural Theories in Education ,

- Comparative tducation and Society
- Socio-Cultural Case Studies in Education

III. Language and Linguistics (6 credits)

LING 323'
LING 330
LING 360
COMM 370
Riek LANG 395

LING 405

The Acquisition of Syntax
Language Contact
Seminar in General Linguistics
Seminar in Psycholinguistics
- Applied Linguistics for Teachers in

Romance Languages
Theories of Language.

IV. Research Methodology (9 credits)

EPSY 309 - Quantitative MethOds in Educational Research I

110 EPSY.313 - Quantitative Methods in Educational Research II

ESIM 441 - Qualitative Methods of Educational Research

OR

EPSY 309 °- Quantitative Methods_in, Educational Research I

EPSY 313 - Quantitative Methods in Educational Research II

EPSY 441 - Methods and Techniqueg of Educational Research

19

Credits

3

3

3

6

0

V. Two minorsoare choSen by student and approval by. the advisory ,

committee in other areas of study, such as Educational Administra-
tion, Elementary Education, Evaluation and Measurement, Gmidance,
Counseling and Personnel, Professional Higher Educational
Administration, Secondary Education, Supervision and Curriculum
Development, Technical and Industrial, and Special Education.

VI. Field Experience

VII. Dissertation"

ESIM 498 - Special Readings.
ESIM 499 - Dissertation Preparation

28 0,4

9

variable credit

no credit

0 ye



V., COMPETENCIES

20

The area of emphasis in bilingual education at the University of

Connecticut aims at providing the range and depth of competencies required

of the highly-trained professional in this field. Based on the basic and

supporting competency categories proposed by Acosta and Blanco (1978) for

graduate study in bilingual education, we developed seven groups of compet-

encies for the master's, sixth-year and Ph.D. to reflect the nature of our

program of specialization. They include pedagogical, teacher preparation

and supervisory, linguistic, cultural, pareqtal and community involvement,

evaluation and testing, and research competencies.' Furthermore, we prior-

itized them in terms of teacher and teacher training needs, as presented

in Section III above, and off the load we considered necessary for each of

the three programs of graduateptudy. Chart IX presents the competency

categories adopted for the area of emphasis.' Pedagogical and teacher prep

aration and supervisory competencies are considered equally the most important

for graduate study and the greatest load in the three program areas; linguistic,

cultural, parental and community involvement and evaluation -arid testing com-

petencies are considered equally very important for all tree programs;- and

research competencies are gradually important for the graduata student who
4

begins at the master's level and decides to pursue doctoral studies. With

these competencies, the bilingual-bicultural area of emphasis aims at serving
o

the specific.needs of bilingual educators in the state and New England region.

t"?

Consequently, it is expected that mastery of these competencies will adequately

prepare candidates to train teachers and teacher trainers in early childhood

elementary, secondary and college teaching, curriculum design and development,

testing and evaluation research, socio-, ethno- and psycholinguistic

29



CHART IX

COMPETENCY CATEGORIES FOR GRADAUTE STUDY

IN BILINGUAL-BICULTURAL EDUCATION

Competencies
Areas

Ph.D. Sixth-Year M.A.

1. Pedagogical + + +

2. Teacher Preparation
and Supervisory

3. Linguistic + +

4. Cultural 71' +

5'. Parental and Community
Involvement . + +

+ ++

6. Evaluation and Testing + +

7. Research + + +

O

+ ++
0

+ +e+

++

++

+ +

++

+ +

+ ++

+ +,+

++

++

++

++
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An ensuing step to the development of competency categories has .

been the description of kinds of ability and knowledge required in each

of them. Each competency consists of a number of detailed and specific

abilities and their corresponding knowledge to be acquired according to

',..i.

each program of study, as presenied
t

in Chart X. These seven competencies

are expected to serve as sound and applicable sources of information. for

implementing the area of emphasis in general.and for the design and dev-

elopment of graduate courses in particular.

The seven major competencies and their corresponding descriptions

listed in Chart X are by no means unchangeable, they may later need to be

modified or new ones may be added according to bilingual teacher education

needs in the state and region. For this year, however, they have proven

to_be thorough' enough to initiate graduate study with emphasis in bilingual-

bicultural education.

O

ti
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Chart X 'MAJOR COMPETENCIES FOR GRADUATE STUDY IN

BILINGUAL-BICULTURAL EDUCATION

Competencies Student shall demonstrate
the ability to:

Student shall demonstrate
the knowledge of:

1. Pedagogical (a) Design, develop and implement bilingual-biculthral
-- programs based on the needs and strengths of local

and state student populations.

(b) Teach language arts and content areas of the
curriculum for elementary and secondary grades
using English and one of the state's eleven
minority languages as medium of instruction.

(c) Grade and sequence instructional activities to
facilitate student learning in a curriculum or__
set of curriculum materials..

7.\,(d) Design and develop original materials for use in
a specific bilingual - bicultural program,

(e) Critique cult4ral elements in instructional
materialS.

(f) Assess bilingual instructional materials for util-
ity and relevance.\

(g) Assess formal and informal language dominance and
proficiency assessment procedures and instruments.

(h) Determine biases of standardized tests.

(i) Models of bilingual-bicultural
schooling and program components.

(j) Current approaches, methods and
techniques used in bilingual

teazhing

(k) Methods and strategies for planning
or'installing a complete curriculum
package.

(1) Textbook preparation.

(m) Existing materials for teaching
cultUre of both the U.S. an4\the
lahguage minority populations,
particularly the North East.

(n). Existing bilingual instructional
materials.

(o) Language and proficiency tests.

(P) Rating criteria and profiles of
bilingual children.

2. Teacher Preparation
and Supervisory

32

(a) Work with school, university, state department and
'resource center personnel.

(b) Help b lingual education professionals,identify and
state t eir educational goals and objectives.

(c) Work with teachers and administrators on the improve-
mentofCurriculdm and,,instruction used in the
state's bilingdal programs.

(g) Organizational structures of LEA's,

IHE's and SEA.

(h) Goals and objectives for bilingual-

.' bicultural education./

(i) Curriculum packages for bilingual
schooling and of theories of learning.

33



MAJOR MPETENCIES FOR GRADUATE STUDY IN

INGUAL-BICULTURAL EDUCATION

Competencies Student shall demonstrate
the ability to:

Student shall demonstAte
the knowledge of:

(d) Design, develop and conduct inservice programs to
meet specific local school needs.

(e) Observe, analyze and diagnose teacher behavior- and
help teacher's alter their teaching style.

(f) Develop a public relations program for a partially-
trained audience.

(j) pevelopmental psychology, theories
of instruction.

- (k) Strategies.of educational change
Sand learning styles.

(1) Skills of verbal interaction and
group dynamics.

401

3. Linguistic

6

(a) Explain the process Of beming bilingual.
)-

.

(b).Gathei., transcribe, analyze and compare linguistic
information from a variety of sources and,produce
a linguistic profile for instructional purposes.

ck
(c) Deal with specific areas of interlanguage,

ference and positive transfer of a specific minority
language and English. 4

(d) Understand and explain principles of the inter-
action of language and society and the resulting
sociolinguistic phenomena and, of the ethnography
of speaking.

(e) Main theories ok'first-language.

acquisition, implications for second
language,learning.

(f) Phonological, grammatical and lex-
ical characteristics of both lan--4
guages.

1ft

(g) Implications for clas room instruc-
tion.

(h) Attitudes toward languages and social
connotations.

4. Cultural

34

(a) IMPlement curriculum development and instruction,
with lingUistically.and cultUrally diverse student
population.

.. sa

(b) Work with members of the community in identifying
and using cultural resources for instructional
purposes,

.(c) Identify and explain major art forms of the target

of-cultural group.

(d) Explain diverse Schools of thought regarding the

-4, telationship between language and culture.
..

.'u.
\ ,

(h) Methods, techniques and materials for
implementing cultural studies in
the curriculum.

Group dynamics, sitills of verbal

interaction.

(I) Culture traits, areas of studies
on,a specific culture.

(k) Cultural and linguistic profiles of
a specific group.

35
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Competencies

MAJOR COMPETENCIES.FOR GRADUATE STUDY IN

oBILINGUAL-BICULTIi2AL EDUCATION

'Student shall demonstrite
the ability to:

0

1

(e) Explain historical and contemporary eldments of
the target group as they relate to United States
mainstream culture and to the culture of, the home '

country.

(f) Establish rapport with students orm-avariety of
cultural backgroundsi

(g) dentify and explain the student's,cultural per-
ectives as he/she brings .them to his/her learn-

g environments.

StUdent shall demonstrate
the knowledge of:

-(l) The history and culture of the
United States with emphasis on
the northeast and of the target'
home country:

(m) Cultural information in terms of
related sub-areas, e.g. pedagogy,
psychology, sociology.

(n) Same as above.

5. Parent and ComMunity
Involvement

a

(a) Irivoly kparents and community members, in.develop-
ing and" implementing programs of bilingual- bicultural
education.

(b) Make effective presentations on spe"Lalized j.nfor-
mationlin a form understood by parenUs and community
members..

'(c) Conduct effective public relations for enhancing
parents' and community members', roles, functions and
responsibilities in the school and community.'

t(d) Community organizaxions and their
various cultures.

(e) Parent's attitudes, abilit es, and
,& the informal academic trai ing

they give to their childre

(f) Political considerations within
a community.

6. "Evaluation and
Testing

36

(a) Critique and utilize formal and informal language

dominance and proficiency assessment procedures

and instruments.

(b) Identify and se instruments for measuring edu-
cational perf mance:of limited- English- speaking

students.
6

(c) Construct or select ucplture-fair" measures. ,

(h) Gdheral principles of instrument
construction for limited-English-
speakers. -

(i) Measurement theory, techniques and

instruments.

(j) Instrument construction in the
areas of language dominance,
uage proficiency, self-concept,
Cultural awareness, attitudes and
leaining styles of limited-English-
speaking students.
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MAJOR COMPETENC)ES FOR GRADUATE STUDY IN
. .

.

... .

BILINGUAL-BICULTURAL EDUCATION ii ilt

.
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Competencies
.

Student shall demonstrate
the ability to:

-

Student shall demonstrate
the knowledge of: A

0

.

.

/
*

(d) Modify and adjust test administration procedures
when substantial factors make such adjustment

essential.

(e) Establish rapport with students and obtain their
cooperation in testing situations. .

(f) Develop an evaluation design of a bilingual-bicultural

education program. _

(g) Utilize evaluation results for planning, managemOnt
and implementation of bilingual-bicultural programs.

(k) Approaches'And strategies for deter-
mining instrumdnt validity.

_-
.

.

(1),Full range of techniques for assess-
ing students.

(m) Existing models of evaluation design.
. .

.

/-

(n) Bilingual programs decision- and
policy-making, funding, organization

and management.

4'7.

.

Research

i

(a) Interpret ethnolinguistic and sociolinguistic
ff

research findings for a more effective student mid

teacher interaction.
;

t

(b) etitique and utilize research on second language

methodology. 0 i

(c) Utilize research findings on learning-styles and
1

cognitive development in the bilingual program. 1 .

. ;

(d) Interpret and use research on reading and transer of

-
'reading skills from Ll into L2. 1

(e) Identify and report on progress wade by studentO'in

the bilingual-bicultural program.

(f) Current sociolinguistic and ethno-
linguistic research in the bilingual

clasAoom.

(g) ESL Teaching methods and techniques.
.

,

.

(h) Field-dependent, field-independent
styles, pre-language thought,

cognition.

(i) Methods and techniques of reading.

(j) Techniques for assessing student

achievement.

.

.

.
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VI. Ongoing and Future Activities

1. Internal and External Advisory Co6ittees. The School of Education

at the UnAsity of Cohnecticut has establish
L

for Bilingual-Bicultural Education whose membershi is.composed of

(-14( faculty from eight academic departments across the un versity and

a State-Wide Task Force representing four different ethnic groups as

Steering Committee

well as the.State Department of Education. Both committees have

1 proviadd us with input to design a program of specialization aimed

at meeting the,needs of bilingual-bicultural educators*: Currently,

new members are being added to both committees for the year 1981-1982:

two more faculty members to the Stering Committee and two more com-

..

munity members to the State-Wide Task Force to strengthen the cultural

component of the area of emphasis and to support future teacher certi-
i

fication efforts

2. .Recruitment and Dissemination Plan. 14e are currently developing and

implementing a recruitment and dissemination plan by means of flyers,

4h,

brochures, program descriptionst_radio broadcasts, participation in

conferences within the state and region to: (a) attract potential

candidates for the Area of Emphasis; (b) enure that the minority

community is not only aware of the University of Connecticut's Area

of Emphasis but are seeking to be .actively involved; and (c) develop

sensitivity towards bilingual education within the non-minority-commun-

ity. We are also develdping an in-service inin& plan for School of

.

Education faculty on special needs of stude s of limited and non-English
,

proficiency with active participation of both advisory committees.

3. Research Reconnaissance. We are in the process of developing\ a research

4

oriented planwhich-is a_survey to determine hierarchies of needs for

40
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research in the areas of bilingual-bicultural education, bilingualism

and biculturalism in-order to 'stimulate sound and applicable dissertatiOns.

4. Annual Conference. The objectives of this conference will be two-fold:

.(l) to present the University's training and research efforts to improve

the quality of bilingual-bicultural education; and (2) to give doctoral

candidates the opportunity to present and discuss their own dissertation

research activities.

5. Office of Bilingual-Bicultural 'Education. The Office's aims will-be to

coordinate: (a) both graduate and undergraduate study in bilingual -bi-

cultural education and (b) various bilingual education efforts within

the School of Education; to provide services to local Education AgenCies'

bilingual programs; and to conduct sound and applicable research in bilin-

gual-bicultural education, 'bilingua sm and biculturalism.

4 1
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